
 

We are...Innovation Nation! 
“Engaging each learner to prepare for the challenges of his or her tomorrow” 

 

Personalized Learning or Innovation Nation? 
by Charles E. Hewes, Dir. Teaching & Learning 

 

What is personalized learning, and 

how does it blend with our district theme of 

Innovation Nation? As shared during this 

year’s convocation, the only sure thing 

about our students’ future is that it remains 

unpredictable. Our students will not have 

the luxury of entering into a static career 

path where they are employed by one, or 

even many, employers. Students must be 

prepared for a dynamic work experience, 

one that requires them to solve problems, 

work collaboratively, and continuously 

develop the skills required for a variety of 

tasks. Our students need to be prepared to 

face unforeseen challenges with vigor and 

purpose, and they need to be innovative in 

their approach. But how do we prepare our 

students to be innovative when the 

institution of public education has focused 

primarily on providing students with 

knowledge?  

Fostering innovative students does 

not mean we will neglect the teaching of 

knowledge or academic skills.  Rather, we 

can develop problem solvers by transferring 

to students the responsibility to select the 

knowledge most relevant to the problems 

they face. A deep understanding of a 

problem allows a student to transfer his or 

her knowledge and skill to new experiences 

 



 

and begin to create. This is innovative 

thinking.  

At the top of Bloom’s Revised 

Taxonomy lies evaluation and creation. This 

means we must know our students, their 

skills, their interests, what they value, and 

how they best learn, in order to meet them 

where they are. Instead of teaching what 

we know, we must allow students to access 

the content that is relevant both to the 

subject matter and their interest in order to 

develop their skills at a pace that is 

appropriate to each child. This is 

personalized learning. If our goal is to 

develop innovative students, the process by 

which we do so is through personalized 

instruction .  

Learning how to personalize 

instruction will not occur if we, as 

educators, operate in isolation. 

Personalized instruction requires a shift in 

the way we approach teaching, and I 

encourage all teachers to explore, risk-free, 

this type of instruction over the course of 

this year. Try a lesson that that allows 

students to select content, create a product 

to show their understanding, or proceed 

through a unit at a level of challenge that is 

aligned closely to the needs of each learner. 

At the end of the experience, reflect. Did 

the lesson have the impact you intended? 

Did the students have the opportunity to 

engage in a task that put them in the 

driver’s seat? Did they communicate their 

learning to an authentic audience and 

receive feedback that encouraged them to 

make improvements? If so, you’re 

beginning the transition to personalized 

instruction. If you need ideas, resource 

Alison Zmuda’s website. Zmuda is a leader 

in making the shift to personalized 

instruction, and is beginning a compilation 

of teacher-made tasks that facilitate 

personalized learning. You can also review 

the sources below, or follow #cpsinnovates 

on Twitter. This hashtag provides examples 

of the innovative work students are doing 

in-district. 

While you attempt to explore the ins 

and outs of personalized learning, the 

Innovative Groundbreakers, a group of 23 

of your colleagues representing all schools 

and a variety of content areas, will research 

instructional strategies that are the most 

effective at personalizing instruction. This 

group will share what they’ve discovered 

with all staff, and support you in the coming 

year to implement this practice. The first 

year of Innovation Nation is merely the 

start of the conversation. In the coming 

years, all faculty will have the opportunity 

to learn, share, and collaborate about best 

instructional practices that support our 

students with a more personalized learning 

experience.  

Resources on PBL and fostering creativity: 

http://www.bie.org/resources 

Publication from the Symposium on 

Personalized Learning: 

http://www.personalizelearning.com/ 

Blog about teaching for innovation, by 

George Couros: 

http://georgecouros.ca/blog/ 

 

 

http://www.learningpersonalized.com/think-solve-great-depression/
http://www.bie.org/resources
http://www.personalizelearning.com/
http://georgecouros.ca/blog/


 

 

Reading Leadership: Personalized Reading and Writing Instruction 
by Erin Herman, Reading Specialist at CES 
 
A “one size fits all approach” to teaching 

reading and writing does not match the 

realities of the classrooms and schools in 

which we work. Teaching inside a workshop 

model assists teachers to personalize 

instruction for individual student needs. The 

structure of a workshop allows teachers to 

take a responsive approach to instruction, 

by taking cues from children and planning 

instruction that articulates next steps, 

explicit teaching points or strategies, and 

individualized goals that address student 

needs (Calkins 2015).  

In a workshop classroom, the “heart of 

instruction” revolves around small group 

work and individual conferring sessions, 

allowing teachers to be responsive to what 

students need.  This is the time when 

teachers coach students, making instruction 

intimate, intensive, and responsive. The 

teacher offers explicit feedback, providing 

students with just the right amount of help 

to experience success with decreasing 

support over time. Gradual release of 

responsibility moves each student quickly 

and safely toward independence.  

In “What I’ve Learned about Effective 

Reading Instruction From a Decade of 

Studying Exemplary Elementary Classroom 

Teachers”, Allington (2002) cites research 

that supports reading as an active 

meaning-making process, and that 

exemplary teachers engage in “active 

instruction - the modeling and 

demonstration of the useful strategies that 

good readers employ” (p. 743).  Small group 

lessons, or conferring, begins with a brief 

introduction that reminds students of the 

work they’ve been doing in reading/writing. 

Then, the teacher clearly and briefly 

explains the purpose for the lesson and 

names the teaching point. The teaching 

needs to be kept brief, allowing for the 

majority of the time to be spent on the 

student's own work. Next, the teacher 

invites the reader/writer to practice the 

new strategy while the teacher moves to 

conference with other students. At the end 

of conferencing, the teacher links the 

strategy to continued reading or writing 

work, and sets an individual strategy goal. 

This goal is transposed to a Strategy Card 

that is provided to the student so he or she 

can refer to the card during independent 

work. 

One way to assist students moving toward 

greater independence of a specific skill or 

strategy is through individualized Strategy 

to Habit Charts and Strategy Cards. These 

Strategy Cards become a visual cue card or 

a reminder of an explicit strategy the 

teacher has taught to the child. A 

conference, or small strategy lesson, should 

end with some type of a visual cue given to 

each learner so that the child is clear of the 

teaching point that was taught. This is also a 

way to document work with students. A 

Strategy Card is a clear and concise strategy 

that can be jotted-down on a Post-it note, 

 



 

and is associated with a simple visual 

image. Teachers invite the reader or writer 

to try the new strategy over a period of 

days/weeks. The teacher can check-in with 

the student throughout the week, so that 

the strategy becomes engrained in practice. 

Our goal as a coach is to help learners 

develop unconscious habits so that children 

acquire the strategy and independently 

transfer and use the skill when reading or 

writing independently.  

Lucy Calkins writes that Marie Clay’s work 

reminds us that our ultimate purpose as 

teachers is not to simply teach strategies, 

but instead to teach our students to 

become strategic thinkers, to take action, to 

solve problems independently by 

integrating all they know about 

reading/writing, and to do so in ways that 

are flexible and adaptive (p. 23).  Students 

need long stretches of time to 

independently practice strategies that are 

accompanied by specific 

feedback—feedback that is aligned to next 

steps, goals, or explicit strategies that are 

individualized for each learner. 

 

Resources and References: 
http://readingandwritingproject.org/about/research-base 

 

Allington, R. L. (2002). What I’ve learned about effective reading instruction. Phi Delta Kappan , 

83(10), 740-747. 

Calkins, L. (2013). Differentiated Feedback  (pp. 70-78). In L. Calkins A Guide to the Common 

Core Writing Workshop . Portsmouth, NH: Heinemann. 

Calkins, L. (2015). Conferring with Readers: Intense, Intimate, Responsive Teaching (pp. 

113-121). In L. Calkins A Guide to the Reading Workshop . Portsmouth, NH: Heinemann. 

Sample of Strategy to Habit Charts and Strategy Cards 

 

http://readingandwritingproject.org/about/research-base


 

 

Math Leadership 
by Meaghan Kehoegreen, Teacher Leader of the Math Department at Bacon Academy 

 
The Bacon Academy Math 

department has three foci this year around 

which are excited to work. Equation 

Solving: The first is to increase retention 

with students' equation solving skills. All 

students will be assessed using the 

Equation Solving Benchmark throughout 

the year to demonstrate their ability to 

solve a variety of equations. The goal is that 

having this be one of focuses in class will aid 

in retention throughout the years, increase 

the number of opportunities for the teacher 

to notice and fix common misconceptions, 

to have students feel accountable and 

proud of their progress throughout the 

years, and to aid in the intervention 

process. 

Rule of 4: Over the past few years 

math teachers have also been working on 

incorporating the Rule of 4 into our classes. 

This year we are expanding on that with a 

goal that it is used throughout the year in as 

many classes as possible. The Rule of 4 

encourages students to view a math 

concept in 4 different ways: Algebraically 

(through an equation), Visually (through 

diagram or graph), Numerically (often 

through a table of values) and Verbally 

(written communication). This aids the 

students in  developing  a deeper 

understanding of the concept, and helps 

them to make connections between the 4 

different lenses of math. 

Transfer of Knowledge: Our last 

departmental focus is to work on students’ 

ability to transfer background knowledge to 

new situations. One way that we are doing 

this is by incorporating SAT practice 

questions into our classes. These questions 

require the students to explore how they 

can use the content they recently learned in 

a variety of different situations. Instead of 

giving up when they see a question that 

may seem complicated, students will break 

the question apart and make connections to 

prior learning. 

Other exciting progress being made: 

SATs: Bacon Academy is now 

offering PSATs to all grade 9 and 10 

students during the school day on October 

19th. Once students have scores, they are 

able to use KhanAcademy.org to watch 

video tutorials and answer questions 

tailored to their strengths and weaknesses 

as a form of practice. Students are also 

encouraged to use the many practice tests 

found at CollegeBoard.com, as well as the 

Question of the Day App. 

Vertical Teaming with WJJMS:  The 

Algebra 1 teachers recently met with the 

middle school math teachers to discuss the 

scope and sequence of the 6-9 curriculum. 

We were able to compare our expectations 

of student background knowledge with the 

level of learning at the prior grade 

(exposure vs. mastery) and started to 

 



 

discuss strategies for review and retention. 

By understanding the expectations and 

methods used by the middle school 

teachers, secondary teachers are able to 

better support our 9th grade students in 

retention and recall of background skill. 

 

Technology 
by Roger Jesse, Technology Integration Specialist 

 

     There is an exciting movement 

happening in the district in regard to the 

curriculum and personalized learning. I say 

exciting not just as a district staff member, 

but specifically as a member of the IT 

department. The IT department will be 

taking a more direct role in supporting 

teachers integrate technology into 

instruction, and we hope to lead in the 

training and support for all staff members 

to utilize technology in support of this type 

of instruction. This will be meaningful and 

focused training that will both bring users 

up to speed on current district 

technologies, as well as push forward 

Innovation Nation. Your voices will be heard 

on the training that you desire, so when the 

time comes, feel free to speak-up. 

     I have seen how a lack of training can 

affect technology users. They become 

unsure, timid, and can reach frustration 

levels to the point of giving-up because they 

are simply “not a tech person”. I know how 

this feels because I was once one of these 

people. I wanted no part of technology 

when I was younger, but eventually found 

reasons to embrace it. I found information, 

the ability to make tasks easier, and 

creation and communication tools with 

endless possibilities.  

      In the coming years many of these 

possibilities will be realized by our students 

as the movement toward personalized 

learning leads to a better utilization of 

technology. We will take new approaches, 

utilizing the SAMR model, to find ways to 

engage and challenge students, in the hope 

that they will in-turn explore ideas and 

solutions we have never thought of. This 

will all be made possible because students 

will be able to use technology to 

communicate with experts across the 

world, and gain access to information and 

tools that bring life to their ideas in ways 

that make sense to them. 

     Take a look at technology and don’t be 

afraid to try something new and break the 

mold. Mistakes will be made, but there will 

always be training, and there are always 

enough of us to help. So explore, expand, 

and embrace what you can accomplish with 

technology. Think about how you can 

change your label to “I’m a tech person”. 

 

https://www.youtube.com/watch?v=OBce25r8vto
http://www.emergingedtech.com/2015/04/examples-of-transforming-lessons-through-samr/


 

 

Curriculum 
By Charles E. Hewes, Dir. Teaching & Learning 

This year’s calendar is filled with the 

writing and revision of curricula. The social 

studies department has spent the last two 

years integrating the C3 Framework into the 

curriculum, placing an emphasis on the skill 

of inquiry under the themes of history, 

economics, geography, and civics. Upon 

completing a curriculum map and 

developing benchmark assessments, social 

studies teachers will be ready to present to 

the Board of Education this spring. 

Meanwhile, the science department is 

adapting their curriculum to align with the 

NGSS Framework. Under this new 

framework, students will be investigating 

phenomena by utilizing science skills and 

content. Next-up on the revision cycle is 

World Language, Visual Literacy, and Career 

Technical Education.  

If you’re interested in what is 

happening in regard to curriculum revision, 

view the Teaching and Learning calendar on 

Google Calendar. All staff are invited to add 

the calendar for viewing by searching 

“Other Calendars” on the left-side frame of 

their Google Calendar.  

In addition to traditional 

coursework, the emergence of new courses 

and innovation spaces is occurring at each 

school.  

JJIS and CES are laying the 

groundwork for the secondary level by 

having students “get creative” in the 

Makerspace located in the JJIS LMC and the 

Innovations Lab at CES. With financial help 

from the PTO, these two spaces have been 

designed to allow students the opportunity 

to “think outside the box”!  

WJJMS is also designing a space for 

creativity, and it will be used for a course 

that is entirely dedicated to innovation. 

Innovations and the innovation lab will 

serve as the cornerstone of the new middle 

school and our district’s theme. This course 

challenges students to apply creative 

thought to a variety of cross-curricular, 

real-world challenges.  

Bacon Academy is also offering a 

new course, but this one lets students drive 

the learning. The Senior Capstone course 

encourages students to explore the world 

of work, and study a field that is of interest 

to them. The course requires students to 

network with professionals, engage in 

real-world problem-solving, and show 

proficiency on the Bacon10, Colchester’s 

iteration of 21st Century skills. All three 

examples show that Innovation Nation is 

taking shape across all schools!  

 

  

 

http://www.socialstudies.org/system/files/c3/C3-Framework-for-Social-Studies.pdf
http://www.nextgenscience.org/resources/phenomena

